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WHAT'S A RUBRIC?




RUBRIC DEFINITION

“A rubric is a scoring tool that lists the criteria for a
piece of work, or “what counts” (for example,
purpose, organization, details, voice, and mechanics
are often what count in a piece of writing); it also
articulates gradations of quality for each criterion,
from excellent to pootr.”

Understanding Rubrics Heidi Goodrich Andrade



http://learnweb.harvard.edu/alps/thinking/docs/rubricar.htm

RUBRIC DEFINITION

= “A rubric is a guide for evaluating student work along
certain dimensions... For each dimension there are
concrete descriptors for different levels of
performance. Essentially a rubric takes professional
judgments about qualities of student work and aligns
them with a rating scale.”



http://www.lmu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/What_is_a_rubric_.htm

EXAMPLES




Figure 1. Instructional Rubric for a Persuasive Essay

Criteria

Gradations of Quality

The claim

| make a claim
and explain why it
is controversial.

| make a claim but
dont explain why itis
controversial.

My claim is huried,
confused, andior
unclear.

| don't say what
my argument or
claimis.

Reasonsg in
support ofthe
claim

| give clear and
accurate reasons
in support of my
claim.

| give reasons in
support of my claim,
hut | averlook
important reasons.

| give 1 or 2 weak
reasons that dont
support my claim
andfor irrelevant or
confusing
reasons.

| don't give
reasonsin
support of my
claim.

Reasons
againstthe
claim

| discuss the
reasons against
my claim and
explainwhyitis
valid anyway.

| discuss the reasons
against my claim but

neglect some or dont
explain why the claim
still stands.

| say thatthere are
reasons against
the claim, hut |
don'tdiscuss
them.

| don't
acknowledge or
discuss the
reasons against
my claim.

Organization

My writing has a
compelling
opening, an
informative
middle, and a
satisfying
conclusion.

My writing has a
heginning, a middle,
and an end.

My organization is
rough but
workable. | may
sometimes get off
topic.

My writing is
aimless and
disorganized.



http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx

Analytic Scoring Rubric for Subtask 2: Graphing (Evaluative criteria: accuracy,
quality of title, and quality of axis and interval labels.)

Highly Proficient (3 points): Student has constructed a completely accurate task-
prescribed graph (for example, bar, pie, or line graph), and the title, axis, and
interval labels are all appropriate.

Proficient (2 points): Student has constructed an almost completely accurate task-
prescribed graph (for example, bar, pie, or line graph), and the title, axis, and
interval labels are almost all appropriate.

Not Yet Proficient (1 point): Student has not accurately constructed a task-
prescribed graph (for example, bar, pie, or line graph), and fewer than half the titfe,
axis, and (nterval labels are appropriate.

Source: Based on a rubric developed by leanne Miyasaka, WestED, 2221 E. Turquoise, Phoenix, AZ 85028.

http://www.ascd.org/publications/educational-leadership/octgz/vols5/numo2/What%27s-
Wrong%E2%80%q94and-What%27s-Right%E 2%80%q94with-Rubrics.aspx



http://www.ascd.org/publications/educational-leadership/oct97/vol55/num02/What's-Wrong%E2%80%94and-What's-Right%E2%80%94with-Rubrics.aspx

Reaction Paper
(10%)

Paper #:

Date Submaitted:

Criteria

Pomts Comments
Awarded

Description of Sector/Case — Clanty

Reaction - Clarity of Articulated Position and
connection to sectorfcases

References & Citations — Relevance, Quality and
Formatting

Structure of paper/Grammar and Expression

Total



http://www.tltgroup.org/resources/Rubrics/ReactionPaperAssSht.htm

Creative Writing Example Rubric

use appropriate
voice and tone

engaging. Active,
not passive voice.

little or too much
about the topic.

by anyone.
Apathetic or

Outcome 5 4 3 2 1
Work functions Response has Uneven. Wanders. Incoherent and
Students will well as a whole. either a strong Awbkweard or Repetitive. fragmentary.
write well Piece has a clear | lead, developed missing Inconclusive. Student didn't
organized, flow and a sense | body, or transitions. wiite enough to
cohesive of purpose. satisfying Weakly unified. judge.
papers. conclusion, but
not all three.
Voice is confident | The speaker Tone is okay. But | "l just want to get | Mechanical and
and appropriate. sounds as if he or | the paper could this aver with." cognitive
g z Consistently she cares too have been written problems so
tudents will

basic that tone
doesn't even

nrininal rreative

Surnrises the

and camnarisnhs

in writing Matural. A strong Orthe.voice artificial. Overly ﬂgure in._ Student
: sense of both fades in and out. | formal or didn't write
authorship and Occasionally infarmal. enough to judge.
audience. passive.
Excellent use of Some startling Sentimental, Borrows ideas or | Cursory
imagery; similes; | images, a few predictable, or images from response.
vivid, detailed stunning cliché. popular culture in | Obvious lack of
descriptions; associative leaps an unreflective maotivation and/or
figurative with a weak way. poor
language; puns; conclusion or understanding of
Students will wardplay; lesser, more the assignment.
demonstrate metaphaor, irony. ordinary images

http://www.lmu.edu/about/services/academicplanning/assessment/Assessment Resources/Rubrics/Example

Rubrics/Creative Writing Example Rubric.htm



http://www.lmu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example_Rubrics/Creative_Writing_Example_Rubric.htm

RUBRIC ELEMENTS




Outcome 5 4 3 2 1
Wark functions Response has Uneven. Wanders. Incoherent and
Students will well as a whole. either a strong Awleward or Repetitive. fragmentary.
wite well Piece has a clear | lead, developed missing Inconclusive. Student didn't
organized, flow and a sense | body, or transitions. write enough to
cohesive of purpose. satisfying Weakly unified. judge.
papers. conclusion, but
not all three.
“oice is confident | The speaker Tone is okay. But | "l just want to get | Mechanical and
and appropriate. sounds as if he or | the paper could this aver with." cognitive
= ; Consistently she cares too have been written problems so
tudents will

use appropriate
voice and tone

engaging. Active,
not passive voice.

little or too much
about the topic.

by anyone.
Apathetic or

hasic that tone
doesn't even

in writing Matural. A strong Orthe_voice artificial. Overly ﬁgure in.. Student
' sense of both fades in and out. | formal or didn't write
authorship and Occasionally informal. enough to judge.
audience. passive.
Excellent use of Some startling Sentimental, Borrows ideas or | Cursory
imagery, similes; | images, a few predictable, or images from response.
vivid, detailed stunning cliché. popular culture in | Obvious lack of
descriptions; associative leaps an unreflective motivation and/or
figurative with a weak way. poor
language; puns; conclusion or understanding of
Students will wordplay; lesser, more the assignment.
demonstrate metaphor; irony.

| §F B FE 2

ordinary images

http://www.lmu.edu/about/services/academicplanning/assessment/Assessment Resources/Rubrics/Example

Rubrics/Creative Writing Example Rubric.htm



http://www.lmu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example_Rubrics/Creative_Writing_Example_Rubric.htm

PERFORMANCE DESCRIPTIONS

Qutcome

Students will
wirite well
organized,
cohesive
papers.

YWark functions
well as a whole.
Piece has a clear
flow and a sense
of purpose.

Students will
use appropriate
voice and tone
in weriting.

'voice is confident

and appropriate.
Consistently
engaging. Active,
not passive voice.
MNatural. A strong
sense of both
authorship and
audience.

Students will
demonstrate

http://www.lmu.edu/about/services/academicplanning/assessment/Assessment Resources/Rubrics/Example

Excellent use of
imagery; similes;
vivid, detailed
descriptions;
figurative
language; puns;
wordplay;

Response has
either a strong
lead, developed
body, or
satisfying
conclusion, but
not all three.

P u = N = |
The speaker

sounds as if he or
she cares too
little or too much
about the topic.
Or the voice
fades in and out.
Occasionally
passive.

ome startling
images, a few
stunning
associative leaps
with a weak
conclusion or
lesser, more

metaphor; irony.

Uneven.
Awkward or
missing
transitions.
Weakly unified.

one is okay. But
the paper could
have been written
by anyone.
Apathetic or
artificial. Overly
formal or
informal.

entimental,
predictable, or
cliché.

ordinary images

YWanders.
Repetitive.
Inconclusive.

"l just want to get
this over with."

orrows ideas or
images from
popular culture in
an unreflective
way.

Incoherent and
fragmentary.
Student didn't
write enough to
judge.

?_______-_________-_______“

Mechanical and
cognitive
problems so
basic that tone
doesn't even
figure in. Student
didn't write
enough to judge.

ursory
response.
Obvious lack of
motivation and/or
poor
understanding of
the assignment.

Rubrics/Creative Writing Example Rubric.htm



http://www.lmu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example_Rubrics/Creative_Writing_Example_Rubric.htm

Qutcome

use appropriate
voice and tone

engaging. Active,
not passive voice.
MNatural. A strong

little or too much
about the topic.
Or the voice

by anyone.
Apathetic or
artificial. Overly

ork functions esponse has neven. anders. ncoherent an
Students will well as a whole. either a strong Awleward or Repetitive. fragmentary.
wite well Piece has a clear | lead, developed missing Inconclusive. Student didn't
organized, flow and a sense | body, or transitions. write enough to
cohesive of purpose. satisfying Weakly unified. judge.
papers. conclusion, but
not all three.
“oice is confident | The speaker Tone is okay. But | "l just want to get | Mechanical and
and appropriate. sounds as if he or | the paper could this aver with." cognitive
= ; Consistently she cares too have been written problems so
tudents will

hasic that tone
doesn't even
figure in. Student

http://www.lmu.edu/about/services/academicplanning/assessment/Assessment Resources/Rubrics/Example

metaphor; irony.

ordinary images

el sense of both fades in and out. | formal or didn't write
authorship and Occasionally informal. enough to judge.
audience. passive.
Excellent use of Some startling Sentimental, Borrows ideas or | Cursory
imagery, similes; | images, a few predictable, or images from response.
vivid, detailed stunning cliché. popular culture in | Obvious lack of
descriptions; associative leaps an unreflective motivation and/or
figurative with a weak way. poor
language; puns; conclusion or understanding of
Students will wordplay; lesser, more the assignment.
demaonstrate

Rubrics/Creative Writing Example Rubric.htm



http://www.lmu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example_Rubrics/Creative_Writing_Example_Rubric.htm

RUBRIC GOALS

=" Make evaluation
fair and well-motivated
transparent to learners
consistent across learners, courses, instructors

"Enable self and peer assessment



WHAT'S WRONG?




WHAT RUBRICS SAY

Scoring Rubric
Points Description
e Students understanding of concept if clearly evident

4 e Student uses effective strategies to get accurate results
e Student uses logical thinking to arrive at conclusion

e Srudents understanding of the concept 1s evident
3 ¢ Student uses appropriate strategies to arrive at a result
¢ Student shows thinking skills to arrive at conclusion

e Student has limited understanding of a concept
5 e Student uses stratgies that are ineffective

® Student attempts to show thinking skills

Student has a complete lack of understanding of concept



WHAT STUDENTS HEAR




PERFORMANCE DESCRIPTIONS

use appropriate
voice and tone

not passive voice.

about the topic.

Outcome 5 4 3 2 1
Work functions Response has Uneven. Wanders. Incoherent and
Students will well as a whole. either a strong Awleward or Repetitive. fragmentary.
wite well Piece has a clear | lead, developed missing Inconclusive. Student didn't
organized, flow and a sense | body, or transitions. write enough to
cohesive of purpose. satisfying Wy
apers. conclusion, but .
__ m——— contradictory and/or
Yoice is confident 8 The speaker . . hd
and appropriate. 0 sounds as ifhe orl Su bjeCtlve and/or
Students will Consistently I she cares too 3
engaging. Active, | little or too much amblguous terms e

http://www.Imu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example

_Rubrics/Creative_Writing_Example_Rubric.htm

I
in writing Matural. A strong I Orthe_voice I artificial. Overly ﬁgure in.v Student
' sense of both fades in and out. gl formal or didn't write
authorship and I Occasionally I informal. enough to judge.
audience. I passive. I
Excellent use of MHH@J Sentimental, Borrows ideas or | Cursory
imagery, similes; | images, a few predictable, or images from response.
vivid, detailed stunning cliché. popular culture in | Obvious lack of
descriptions; associative leaps an unreflective motivation and/or
figurative with a weak way. poor
language; puns; conclusion or understanding of
Students will wordplay; lesser, more the assignment.
demaonstrate metaphor; irony. ordinary images




SCORING

Outcome

\Vork Tunctions

Response has

voice and tone

Students will well as a whole. either a strong
wirite well Piece has a clear | lead, developed
organized, flow and a sense | body, or
cohesive of purpose. satisfying
papers. concl
not 3
“oice is confident | The
and appropriate. Sour
Students will Consmently : :
. engaging. Active, | little
use appropriate : ;
not passive voice. | abod

neven.

wikward or
ssing

sitions.

y unified.

2

Wanders.
Repetitive.
Inconclusive.

Problematic boundaries
between scores, difficult to
20e decide but critically
important to students

~

ncoherent and
fragmentary.
Student didn't
write enough to
judge.

Mechanical and
cognitive
problems so
basic that tone
doesn't even

http://www.Imu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example

ordinary images

_Rubrics/Creative_Writing_Example_Rubric.htm

in writing Matural. A strong | Or ”\p / ﬁgure in.v Student
' sense of both fades didn't write
authorship and Occasionally informal. enough to judge.
audience. passive.
Excellent use of Some startling Sentimental, Borrows ideas or | Cursory
imagery, similes; | images, a few predictable, or images from response.
vivid, detailed stunning cliché. popular culture in | Obvious lack of
descriptions; associative leaps an unreflective motivation and/or
figurative with a weak way. poor
language; puns; conclusion or understanding of
Students will wordplay; lesser, more the assignment.
demaonstrate metaphor; irony.




CRITERIA

Outcome 5 4 3 2 1
Wark functjons ZEE ks s \( Wanders. Incoherent and
Students will well as K or Repetitive. fragmentary.
write well Piece Inconclusive. Student didn't
organized, flow, Broad correlated s. write enough to
cohesive of pur . . inified. judge.
Gpate dimensions,
summed using ad
voiceis] hoc relative Welghts kay. But | "l just want to get [ Mechanical and
and app ,Zr could this aver with." cognitive
Students will Consisters en written prablems so
engaging. Active, | little or too much | by anyone. basic that tone

use appropriate
voice and tone

not passive voice.

about the topic.

Apathetic or

doesn't even

in writing Matural. A strong Orthe_voice artificial. Overly ﬁgure in.v Student
= me mm w®| Sense of both fades in and out. | formal or didn't write
authorship and Occasionally informal. enough to judge.
audience. passive.
Excellent use of Some startling Sentimental, Borrows ideas or | Cursory
imagery, similes; | images, a few predictable, or images from response.

Students will
demonstrate

http://www.Imu.edu/about/services/academicplanning/assessment/Assessment_Resources/Rubrics/Example

vivid, detailed
descriptions;
figurative
language; puns;
wordplay;
metaphor; irony.

stunning
associative leaps
with a weak
conclusion or
lesser, more
ordinary images

_Rubrics/Creative_Writing_Example_Rubric.htm

cliché.

popular culture in
an unreflective
Wway,

Obvious lack of
motivation and/or
poor
understanding of
the assignment.




WHAT PARTS WORK, WHAT DON'T

Working

= Performance descriptions

Let learners know what
matters

®m Specific critiques on learner
work
Learner-centered
contextualized application of

legitimate performance
criteria

Not Working

® Rubric tables

Jam unrelated even
contradictory criteria into
single cells

m Scores

Reduce distinct issues to a
weighted sum of ill-defined
humeric equivalents

Shift focus from feedback to
point grubbing

Are problematic for teachers
to give, even more so for
peers



WHAT TO DO?




NO RUBRICS, JUST COMMENTS

" Dump the scores

" Dump the table

Dump the cells containing contradictory performance
issues together

Dump the rows and columns
= Split broad rubrics into specific critiques

Separate critiques for separate issues, e.g., too much vs
too little

= Grade progress, not submissions



ONE RUBRIC, MANY CRITIQUES

Rubric

e speaker
sounds as If he or
she cares 100
ittle or too much
about the topic
Or the voice
fades in and out
Occasonally
passive

Critiques

You appear disinterested. If this problem is
as important as you claim, emphasize the
impact.

Your passion is clear, but your case would
be strong with more time spent on the
evidence.

Try short direct active sentences. They are
more convincing than dry passive ones.




THE CRITIQUING MODEL




CRITIQUING

It all started when | got bored
of us having to give people,
every year, to king Minos of
Crete. You might think that's
not too bad, and so did | until
my dad told me that they
were fed to a terrible beast
called a minotaur. | thought |
could go and kill it if | went

)

y - 7
Review / /\/ /
Redo | 7= /RS

It all startesl when | got bored
of us h to give people,

every year, to kinos of TeaCher applies a

Crete. You might that's

I not too bad, and so did | until Iibrary Of COmmon
my dad told me that they g
were fed to a terrible beas Crlth ues, aSks f0r

called otaur. | thought |

resubmission if non-

trivial problems exist




Paper 1

Paper 1

Paper 2

Paper 3

It all ste hen | got bored of
us haviive people, every
year, to king Minos ﬁe. You
might think that's nottoo bad,
and so did | until my dad tol
that they were fed to a terri

beast -é—. minotaur. | thought
I could goamd kill it if | went wi

the people

It all st; hen | got bored of

us havi ve people, every
year, to king Minos of Crete. You
might think that's not too bad,

and so did | until my dad tol
that they were fed to a terribl

beast called a minotaur. | thought

I could go and kill it if | went wj
the people

It was d seemingly endless
winter @

7 in Paris , Latin
Quarter. . Sheets ofut the
rest of the district in almost
complete obscurity; all but
steeples and tall spires were
invisible, on such a bleak day as
this. The railway station was a
vast cavity

Before rival | was thrilled to
discove é was to become a
member of C company, led by my
school-time friend Captain
Stanhope. Contrary to my earlier
enthusiasm, the atmosphere
within out is morbid, the
silence brry Droken by the ever.

upbeat Trotter.

Critique submissions,
don’t grade

Paper 1

Paper 1

Paper 2

Itall st hen | got bored of
us havi gi

year, to king Minos
might think that's

that they were fet'to a terribl
beast -é—. minotaur. | thought
I could goamd kill it if | went wi

the people

It all st; hen | got bored of

us haviive people, every
year, to king Minos #e. You
might think that's nottoo bad,

and so did | until my dad tol
that they were fed to a terribl

beast -éa notaur. | thought
I could d kill it if | went wif

the people

It was d seemingly endless
winter @

7 in Paris , Latin
Quarter. . Sheets oful the
rest of the district most
complete obscurity; all but
steeples and tall spires were
invisibluch a bleak day as
this. Thé~anway station was a
vast cavity

|
Grade progress: tasks completed +
effort (number of submissions) +
quality (number of serious critiques)

Paper 1

Paper 2

It all st when | got bored of
us haviive people, every
year, to king Minos of Crete. You
might think that's not too bad,
and so did | until my dad told me
that they were fed to a terrible
beast -é—. minotaur. | thought
I could goamd kill it if | went wi
the people

It was d seemingly endless
winter 7 in Paris , Latin
Quarter. . Sheets of snow put the
rest of the district in almost
complete obscurity; all but
steeples and tall spires were
invisibluch a bleak day as
this. Thé-ranway station was a
vast cavity

Paper 3

Paper 3 Paper 4

Before my arrival | was thrilled to
discover that | was to become a
member of C company, led by my
school-time friend Captain
Ste. Contrary to my ea%
en asm, the atmosphere
within the dugout is morbid, the
silence only broken by the ever-,
upbeat Trotter.

Before my arrival | was thrilled to
discover that | was to become a
member of C company, led by my
school-time friend Captain
Stanhope. Contrary to my earlier
enthusiasm, the atmosphere
within the dugout is morbid, the
silence only broken by the ever.
upbeat Trotter.

The only bad thing is that we do
not have a crown, because your
father committed suicide and
took it with him. We are now
making a new crown, but it will
not be ready until after your
coronal you can come up
with an! s of what to use
crown let me know,




RUBRICS VS CRITIQUES

Performance descriptions are combinations
of contradictory ambiguously defined issues

Reviewer must make repeated borderline
judgment calls, combined with a simple
weighted sum

Final grade based on weighted average of the
subjective submission scores

Criteria, performance descriptions, and
scoring must be fully defined and published in
advance

New instructors must learn how to interpret
criteria such as “a strong sense of both
authorship and audience”

Critiques are specific, separate, and
consistent

Reviewer decide if submission needs re-work

Final grade based on visible objective metrics:
number of tasks done, submissions sent, and
history of critiques

Criteria and progress metrics must be defined
and published in advance but specific
critiques can be added and refined over time

New instructors can review in-context
examples of critiques given for multiple
submissions for each task



